The aim of this study is to evaluate the visual elements (picture, photograph, map, table, caricature, etc.) included in the 7 th -grade Social Studies coursebooks prepared by the Ministry of National Education and taught in 2014-2015 academic year by several variables in accordance with the opinions of Social Studies teachers, with a critical point of view on social studies coursebooks. 120 Social Studies teachers working in 42 secondary schools in Erzurum, Bayburt, and Gümüşhane provinces constituted the study group of the research. Features such as gender, seniority, and the faculty of graduation were discussed in the determination of teachers' opinions. Data of the research were collected with the opinion scale concerning the visual elements in Social Studies coursebooks of a 5-point Likert rating type (strongly agree, agree, neutral, disagree, strongly disagree) containing 18-item Social Studies teachers' opinions (Kırbaş, Orhan and Topal, 2012: 2232). The content validity, intelligibility, and reliability of the scale developed were ensured. The reliability coefficient of the scale was determined as Cronbach's alpha =0.989, Bartlett = 5149,741 (p=0.000), and the validity coefficient was determined as KMO=0.922. That KMO result was greater than .50 and Bartlett's test result was significant indicate the suitability of the dataset for the factor analysis. The data obtained were analyzed using SPSS 20.0 package program (percentage, frequency and chi-square test). Item-based frequency (n) and percentage (%) were used in determining the teachers' opinions.
Introduction
Nowadays, having a sufficient number and quality of manpower to overcome problems is possible with an education system which processes data very well, catches the era and which is efficient and even more. Social studies education is one of the cornerstones of such an education system. Therefore, it is necessary to develop and implement social curriculum, methods and techniques, educational technologies with contemporary criteria (Duru and Gürdal, 2002) . In today's rapidly changing and developing world, individuals are not expected to get information from a single source and memorize it, on the contrary, it is aimed to raise individuals who know the ways to reach information, who can use them and who can create their solution methods against problems encountered by using information. The use of teaching materials prepared in accordance with the principles of instructional technology is of great importance in individuals' acquisition of these qualifications and in teachers' designing active and interactive learning environments (Şahin and Yıldırım, 1999) .
Our country continues to experience a process in which teacher factor is at the forefront, and a teaching method that mostly appeals to the sense of hearing is mainly used. In addition to this, it is clear that efficient social studies teaching is required when students' general reluctance status against the social studies course and their low level of success are considered. The place of effective teaching materials in efficient social studies teaching cannot be disputed. Visual teaching materials include graphics, photos, concept maps, slides, films, computer and television screen images, etc. These materials are helpful in directing students, focusing their attention and being able to carry out analysis. These tools should not have the features of disrupting and distracting or diverting students' attention. Using them at the right time and place by considering students' needs will contribute to the increase of impact force (Yalçın, 2003) .
Material use in education plays an important role in ensuring students' easier access to anticipated objectives and in achieving the success of the program conducted by preparing an effective educational environment. This is very important for an effective education and training since the element that gives students the actual qualification is the curriculum in the educational process. Use of materials in the educational process is vital especially for the success of social studies curriculums (Karamustafaoğlu, 2006) . "Use of materials in the educational process facilitates the perception and learning, arouses interest, and brings dynamism to the classroom. It shortens the time, reinforces the information and helps permanence in learning. It provides students' participation in the subject and arouses the desire to read and research. It brings events, facts, and entities, which are impossible to get near or take to the classroom, into the classroom with their real faces" (Aslan and Doğdu, 1993) .
"Tools and materials used in achieving the objective of the educational program have great importance. Coursebooks are the most important tools and materials which have indispensable importance for teachers and students. Coursebooks are the tools aiming to teach the objectives defined in the programs, which are the most widely used tool for students. In the current information age, books are the most important information and cultural tools with which an individual establishes direct relationships. The book plays an important role in the child's development and education. Coursebooks which are the most important tools used by teachers and students in education and training process also have a great importance in achieving the objectives of education. It can be possible to get students acquire the love of books and reading habits only through books which are qualified in terms of content and design" (Kırbaş et al., 2012) .
Materials are used to support teaching in the educational process. Materials selected in accordance with the topic and objectives make the topic being taught lively, enrich the teaching process and improve learning. Materials also broaden the students' interests and increase their motivation. Materials are used due to the fact that they provide multiple learning environments, they help students to meet their individual needs, they attract attention, facilitate remembering, materialize the abstract things, save time, and provide an opportunity to make secure observations. Materials are also important as they ensure the presentation of contents which are consistent with each other, they can be used once and again, and they facilitate the understanding by simplifying the contents (Demiralp, 2007) .
In another source, "a coursebook is defined as a technical book which is prepared in accordance with the curriculums, written for students of a particular level, used for the purpose of learning, which facilitates learning and remembering, which ranges from easy to difficult and which offers systematic progress and development" (Güneş, 2002) . "A coursebook is a printed instructional material used for learning purposes, and it is prepared in accordance with the objectives, content, the educational process included in an instructional program and with the assessment and evaluation dimensions" (Demirel and Kıroğlu, 2005) . It is clearly understood from these statements that the coursebook has the feature of being an essential resource in the educational process and attracts attention at the point of being an important material providing classroom discipline.
One of the important aspects of the coursebook is that it is compatible with the methods and techniques being followed in teaching the course. In particular, students' levels, interests, and capacities should be taken into account while creating coursebooks. Evaluation of a book as a coursebook is appreciated to the extent it provides integrity with the subjects of the relevant course. A coursebook which is prepared in this content means that it is a material ready to apply strategies, methods, and techniques required by the objectives and behaviors of the program. Thus, coursebooks play a determining role in education and training activities by incorporating many tools (Kılıç and Seven, 2003) .
While preparing coursebooks, the fact that teachers teach the current course subjects in the most effective and planned manner and the fact that students learn the subjects in an easy, pleasant and permanent manner are taken into account. The main reason for reading coursebooks is the fact that they are prepared in accordance with the education and training program of the Ministry of National Education. Another reason is the fact that the book is preferred as a teaching tool. Moreover, coursebooks determined by teachers throughout the education term provide convenience for teachers to perform actions such as discussing a subject in a convenient and systematic manner with students, giving homework and objectively assessing student success via exams (Nelson, 1992; Yanpar, 2005) .
The fact that coursebooks have features that will attract the students' attention and adapt students to the subject is essential since coursebooks constitute the first-degree resources for students. Here, the stimulants used in the book appear as an important stimulant for students, the most important of which are the visual elements. (Kırbaş et al., 2012) . These are the teaching-helping elements such as picture, graph, chart, photograph, plan, and map that explain subjects and enable easier understanding of them. "Coursebooks used in planned educational applications can make teaching and learning process more colorful, interesting and active by including teaching materials such as explanatory, directive, supplementary images, graphics, and shapes" (Küçükahmet, 2001 ).
"The primary reason for using coursebooks is the fact that they are comprised of an organization prepared in accordance with the program, in other words, they are approved by the Ministry of National Education and Board of Education and Discipline. The second reason is the fact that they are used as teaching materials" (Nelson, 1992 , cited by Yanpar, 2005 . "The third reason for the selection and use of coursebooks by many teachers is their convenience. It is easy in terms of following up and giving homework. Another reason is the purpose of student assessment since coursebooks provide the essence of the information and central information collection" (Taş, 2007) .
The importance of visuals in human life is increasing with each passing day, and visuals become an indispensable part of our daily lives. Technological visual tools such as a computer, the Internet, television, signboard, boards and video have great importance in the every area and stage of our domestic and business life. "Today, a student in the USA plays video games and talks on the cell phone for an average of 10 thousand hours and sends or receives 200 thousand e-mail messages up to the age of 21. There is a television in the bedroom of one of every four children under the age of two. A teenager between the ages of 13-19 watches television for an average of 22 thousand hours" (Prensky, 2001; Bleed, 2005) .
Visual symbols, elements, and perceptions make contributions to the formation of new achievements and inventions in the teaching process and acculturation activities of individuals. Thus, this positively affects the communication opportunity, sensing power and the brain structure (left-right brain) of the individual and the cognitive styles and cognitive learning ways (İpek, 2003) .
Objective of the Research
The objective of this study is to evaluate the visual elements (picture, photograph, caricature, map, etc.) in the 7 th -grade Social Studies coursebooks prepared by the Ministry of National Education which were used in the 2014-2015 academic year with a critical point of view by taking the opinions of Social Studies teachers. As a result of this examination, it was aimed to make suggestions for the book and the visual elements used in the book by evaluating teachers' opinions related to visual elements in coursebooks.
Problem Sentence: Answers to the Following Problems Were Sought by This Study Performed
To what extent do Social Studies teachers find visual elements (picture, photograph, caricature, map, etc.) 
Premises
All Social Studies teachers who participated in the research answered the questions in the data collection tool correctly.
Limitations
Research is limited to 7 th -grade social studies coursebooks prepared by the Ministry of National Education taught in secondary schools in the 2014-2015 academic year.
Research is limited to 120 Social Studies teachers working in 42 secondary schools in Erzurum, Bayburt, and Gümüşhane provinces in the 2014-2015 academic year.
Method

Research Method
In this study, a survey method which is a way of researching which aims to determine an existing situation with its latest features and which is useful in revealing the main tendencies of individuals, comparing and assuming was applied using tools such as scanning list, interview, etc. "This method attempts to describe and explain "what" the objects, entities, organizations, groups and various fields are. The descriptive research aims to explain the interactions between situations by taking into account the relations of existing events with previous events and conditions. By the studies based on this method, an attempt to find the answer to the questions such as "What is the situation? Where are we?" is made based on the data that are considered to be within the existing time section. The descriptive method which is usually a survey method is a Cross-Sectional study related to the group. These kinds of research are performed on numerous objects or subjects within a given time section" (Kaptan, 1998) .
Research Sample
120 Social Studies teachers working in 42 secondary schools in Erzurum, Bayburt, and Gümüşhane provinces constituted the population of the research. 
Sub-problems of the Research
Study Group of the Research
120 Social Studies teachers working in 42 secondary schools which were randomly selected in Erzurum, Bayburt, and Gümüşhane provinces constituted the study group of this research.
Data Collection
In this study conducted with the survey method, the Teachers' Opinions about Visual Elements in Social Studies Coursebooks Scale of a 5-point Likert rating type was used as a data collection tool. Secondary schools to be surveyed were determined to clarify the problem sentence, and then 120 Social Studies teachers who would participate in the research were interviewed face to face, and Social Studies teachers were informed about the subject. Before starting the study, the relevant field scanning was performed on the subject, and similar studies were examined.
The data were collected using the Teachers' Opinions about Visual Elements in Social Studies Coursebooks Scale (Kırbaş, Orhan and Topal, 2012 ) of a 5-point Likert rating type (agree, strongly agree, partially agree, neutral, disagree, strongly disagree) with 13 items. In this scale, the opinions of Social Studies teachers and Social Studies educators who participated in the research were taken into account, and the number of questions was increased to 18 items in the scale. A preliminary application was performed on 60 Social Studies teachers working in 25 secondary schools in Yakutiye and Palandöken districts of Erzurum province to ensure the content validity, intelligibility and reliability of the new scale developed, and the reliability coefficient Alpha of the scale was determined as 0.989.
Analysis of Data
In analyzing the data as a result of the study, the data obtained were analyzed using SPSS 20.0 package program (percentage, frequency and chi-square test). Item-based frequency (n) and percentage (%) were used in determining the teachers' opinions. When the teachers' opinions on the visual elements in Social Studies coursebooks were analyzed, the items of "Visuals that will misinform students and that will be a negative example for students are not included in the coursebook (X=4,33167)", "Visuals included in the coursebook are sufficient (X=4,2500)" and "Visuals included in the texts are sufficient in reflecting the basic concepts (X=4,0000)" were the most positive responses with regard to the books and the arrangement of books. 16. Visuals given at the beginning of the unit are sufficient to provide general information about the unit. The items of "Visuals have the quality to be understood by students. (X=3,4583)", "Visuals have the quality to motivate students on the subject. (X=3,3500)", "Visuals have the quality to express similarities and differences between past and present by analyzing the representative pictures in the coursebook. (X=2,8917)", "Visuals given at the beginning of the unit are sufficient to provide general information about the unit. (X=2,8750)" and "Tables and graphics are understandable in the teaching of unit subjects in the coursebooks. (X=2,6250)" can be considered as neutral.
Findings and Comments
The items of "Sample visuals taken from the Internet help to understand the subject (X=2,4833)", "Caricatures included in the texts are appropriate to student levels (X=2,3333)" and "Maps are understandable by students (X = 2,0833)." can be considered as insufficient. As it can be understood from Table 3 , 60.83% of teachers were male, and 39.17% of them were female, and the ratio of males appears to be higher in the general gender distribution. As it can be understood from Table 4 , it is seen that 49.17% of teachers have professional experience of between 1-15 years and that 50.83% of them have professional experience of 16 years and above. As it can be understood from Table 5 , it is seen that 50.83% of teachers graduated from the Faculty of Science and Literature and that 49.17% of them graduated from the Faculty of Education. According to the chi-square test results;
1. Among the answers given to the questions of "Visuals included in the coursebook are appropriate to the age level of students. (Q -1., p=0,000)", "Visuals have the quality to attract students' interest. (Q-4., p=0,004)", "Visuals included in the texts summarize the subject. (Q-6., p=0,007)", "Visual materials and different figures help students to get to know different cultures and to become socialized. (Q-11., p=0,001)", "Maps are understandable by students. (Q-13., p=0,000)" and "Caricatures included in the texts are appropriate to student levels. (Q-15., p=0,005)", it was determined that female teachers had a more positive point of view in terms of gender compared to male teachers.
2. Among the answers given to the questions of "Visuals are appropriate to the content of the text in which they are included. (Q-2., p=0,015)", "Visuals have the quality to motivate students on the subject. (Q-5., p=0,033)", "Visuals have the quality to support the information given in the text. (Q-7., p=0,016)"," Visuals have the quality to express similarities and differences between past and present by analyzing the representative pictures in the coursebook. (Q-10., p=0,014)", a significant difference was found in terms of gender.
3. Among the answers given to the questions of "Visuals have the quality to help a better explanation/understanding of the subject. (Q-3., p=0,166)"," Visuals have the quality to be understood by students. (Q-8., p=0,120)", "Visuals that will misinform students and that will be a negative example for students are not included in the coursebook. (Q-9., p=0,97)", "Tables and graphics are understandable in the teaching of unit subjects in the coursebooks. (Q-12., p=0,336)", "Sample visuals taken from the Internet help to understand the subject. (Q-14., p=0,113)", "Visuals given at the beginning of the unit are sufficient to provide general information about the unit (Q-16., p=0,339)", "Visuals included in the texts are sufficient in reflecting the basic concepts. (Q-17., p=0,667)","Visuals included in the coursebook are sufficient. (Q-18., p=0,837)", no significant difference in terms of gender was found. . Visuals that will misinform students and that will be a negative example for students are not included in the coursebook. 1. Among the answers given to the questions of "Visuals included in the coursebook are appropriate to the age level of students. (Q-1., p=0,000)", "Visuals have the quality to help a better explanation/understanding of the subject. (Q-3., p=0,003)", "Visuals have the quality to attract students' interest. (Q-4., p=0,004)", "Visuals have the quality to motivate students on the subject. (Q-5., p=0,001)", "Visuals included in the texts summarize the subject. (Q-6., p=0,001)", "Visuals have the quality to support the information given in the text. (Q-7., p=0,001)", "Visuals have the quality to be understood by students. (Q-8.,p=0,007)", "Visuals have the quality to express similarities and differences between past and present by analyzing the representative pictures in the coursebook. (Q-10., p=0,01)", "Maps are understandable by students. (Q-13., p=0,004)", a very significant difference in terms of seniority did not appear.
2. Among the answers given to the questions of "Visuals are appropriate to the content of the text in which they are included. (Q-2., p=0,015)", "Visuals that will misinform students and that will be a negative example for students are not included in the coursebook. (Q-9., p=0,033)", "Visual materials and different figures help students to get to know different cultures and to become socialized. (Q-11., p=0,014)", "Tables and graphics are understandable in the teaching of unit subjects in the coursebooks. (Q-12., p=0,024)", "Caricatures included in the texts are appropriate to student levels. (Q-15., p=0,036)", "Visuals included in the coursebook are sufficient. (Q-18., p=0,015)", a significant difference was found in favor of teachers with 1-15 years of service in terms of seniority.
3. Among the answers given to the questions of "Sample visuals taken from the Internet help to understand the subject.
(Q-14., p=0,122)", "Visuals given at the beginning of the unit are sufficient to provide general information about the unit. (Q-16., p=0,176)", "Visuals included in the texts are sufficient in reflecting the basic concepts. (Q-17., p=0,641)", no significant difference was found in terms of seniority. 1. Among the answers given to the questions of "Visuals included in the coursebook are appropriate to the age level of students. (Q-1., p=0,000)", "Visuals have the quality to help a better explanation/understanding of the subject. (Q-3., p=0,003)", "Visuals have the quality to attract students' interest. (Q-4., p=0,004)", "Visuals have the quality to motivate students on the subject. (Q-5., p=0,001)", "Visuals included in the texts summarize the subject. (Q-6., p=0,001)", "Visuals have the quality to support the information given in the text. (Q-7., p=0,001)", "Visuals have the quality to be understood by students. (Q-8., p=0,007)", "Visuals have the quality to express similarities and differences between past and present by analyzing the representative pictures in the coursebook. (Q-10., p=0,010)", "Maps are understandable by students. (Q-13., p=0,004)", a very significant difference was found in favor of teachers graduated from the Faculty of Education in terms of the faculty of graduation.
2. Among the answers given to the questions of "Visuals are appropriate to the content of the text in which they are included. (Q-2., p=0,015)", "Visuals that will misinform students and that will be a negative example for students are not included in the coursebook. (Q-9., p=0,033)", "Visual materials and different figures help students to get to know different cultures and to become socialized. (Q-11., p=0,014)", "Tables and graphics are understandable in the teaching of unit subjects in the coursebooks. (Q-12., p=0,024)", "Caricatures included in the texts are appropriate to student levels. (Q-15., p=0,036)", "Visuals included in the coursebook are sufficient. (Q-18., p=0,015)", a significant difference was found in favor of teachers graduated from the Faculty of Education in terms of the faculty of graduation.
(Q-14., p=0,122)", "Visuals given at the beginning of the unit are sufficient to provide general information about the unit. (Q-16., p=0,176)", "Visuals included in the texts are sufficient in reflecting the basic concepts. (Q-17., p=0,641)", no significant difference was found in terms of the faculty of graduation.
Conclusion and Discussion
One of the factors that determine the effectiveness of visual materials included in coursebooks is the sense organ to which they appeal since the more a material appeals to sense organs, the more quickly and efficiently it achieves its goal, regardless of the stage of education. It is known that visual elements have an aspect of improving students' thinking, interpretation, understanding and explaining skills at the abstract and concrete thinking stages, especially at the concrete thinking stage. According to the statements of the teachers in our study group as a result of the study conducted in line with this purpose, visuals that will misinform students and that will be a negative example for students are not included in the Social Studies 7 th -grade coursebook.
As a result of this study, according to the opinions of the teachers participating in the research, it was determined that female teachers had a more positive point of view compared to male teachers in the topics which are related to the facts that visuals included in the coursebook are appropriate to the age level of students, visuals have the quality to attract students' interest, visuals included in the texts summarize the subject, visual materials and different figures help students to get to know different cultures and to become socialized, maps are understandable by students and that caricatures included in the texts are appropriate to student levels.
Besides, it was revealed that the topics related to facts that visuals help a better explanation of the subject, they are understood by students, visuals included in the coursebooks are not at the level to misinform students and to be a negative example for students, tables and graphics in the coursebooks are understandable in the teaching of unit subjects, sample visuals taken from the Internet help to understand the subject, visuals given at the beginning of the unit are sufficient to provide general information about the unit, visuals included in the texts are sufficient in reflecting the basic concepts and that visuals included in the coursebook are sufficient were evaluated in the same characteristics in terms of both teacher groups.
When periods of service were taken into account, it was determined that teachers who worked between 1 and 15 years, compared to teachers who worked more than 15 years, argued that visuals included in the coursebook are appropriate to the age level of students, visuals help a better explanation of the subject, visuals have the quality to motivate students on the subject and to attract students' interest, visuals included in the texts can summarize the subject, visuals support the information given in the text and are understood by students, visuals reveal the similarities and differences between past and present by analyzing the representative pictures in the coursebook and that maps are understandable by students.
When the faculty of graduation was taken into account, teachers graduated from the Faculty of Education found the facts that visuals included in the coursebook are appropriate to the age level of students, visuals have the quality to help a better explanation of the subject, visuals have the quality to motivate students on the subject and to attract students' interest, visuals included in the texts summarize the subject, visuals have the quality to support the information given in the text, visuals have the quality to be understood by students, visuals have the quality to express similarities and differences between past and present by analyzing the representative pictures in the coursebook and that maps are understandable by students more sufficient.
